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1. Introduction  
 

 

TMCF is delighted to announce a new grant opportunity, “Excellence in Online Instruction,” offered in 

collaboration with the Association of College and University Educators (ACUE) through generous 

support from Bank of America.  

This program responds to the priorities expressed by TMCF members: to provide faculty with 

professional development that strengthens their online teaching abilities and to retain more students 

through high-quality, evidence-based instruction. 

Four (4) TMCF member institutions will be selected to participate in the first phase of this program. 

Additional institutions may be added on a rolling basis pending additional funding. Each selected 

institution will receive: 

• ACUE services for 60 faculty to earn a credential in online instruction, valued at $80,000 and 

paid directly by TMCF 

• $25,000 in grant funding: 

o $10,000 for course facilitation expenses 

o $15,000 in discretionary funding for related program expenses such as faculty honoraria, 

research-related expenses, or an additional cohort of 30 faculty enrolled in an ACUE 

microcredential course.  

Formal Expressions of Interest (EOI) are due to TMCF by February 1, 2021.  

Two grant information sessions will provide formal guidance on required EOI elements: 

• Friday, December 18, 2020: Informational Webinar [register here] 

• Tuesday, January 5, 2021: Informational Webinar (repeat) [register here] 

 Demonstrations of the ACUE program experience will be provided on: 

• Friday January 8, 2021: “Course Experience” Demonstration [register here] 

• Tuesday January 12, 2021: “Course Experience” Demonstration (repeat) [register here] 

 

2. Program Summary  
 

 

Two cohorts of 30 faculty each (60 total) from each selected institution will participate in ACUE’s year-

long, independently validated pedagogical training program, Effective Online Teaching Practices 

(EOTP). This course addresses 25 core teaching competencies and recommends hundreds of evidence-

based instructional practices demonstrated to improve student engagement, persistence, learning, and 

rates of course completion.  

Recent studies show that completion gaps close, between Pell-eligible and other students, and 

between Black and White students, when taught by ACUE-credentialed faculty.  

Faculty who satisfy course requirements will earn a Certificate of Effective College Instruction, awarded 

in collaboration with the American Council on Education. 

https://zoom.us/webinar/register/3016075400351/WN_E7V-zj0QQgGVNuU8kq798w
https://zoom.us/webinar/register/8916075407975/WN_KkuL5g3LTIOvge-S1HNalg
https://zoom.us/webinar/register/WN_kv2_pq-dTnqBv_2MRcZO6w
https://zoom.us/webinar/register/WN_rPQWEeIBQLi4kxF2TRdIIg
https://acue.org/programs/catalog/
https://acue.org/programs/catalog/
https://acue.org/impact/efficacy-studies-reports/
https://acue.org/programs/certificates/
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ACUE has a strong track record of support to faculty and leaders at public and private HBCUs including 

Delaware State University, Elizabeth City State University, Florida A&M University, Norfolk State 

University, NC Central University, Prairie View A&M University, Dillard University, and others.  

• ACUE course content was developed in collaboration with faculty and teaching experts 

nationwide including faculty at FAMU and Bennett College.  

• Among HBCU faculty, 98% find ACUE course content relevant to their teaching and recommend 

the program to peers.  

• On average, a typical faculty member learns over two dozen new evidence-based practices and 

implements 25 new teaching approaches.  

• Over a dozen program evaluations find that students learn more and equity gaps close when 

taught by ACUE credentialed faculty – leading to increased course retention and persistence to 

completion.  To learn more, visit: acue.org. 

 

3. Program Services 
 

 

ACUE programs include the following services:  
 

 

• Planning: ACUE partnership and academic directors work closely with senior leadership, 

student success teams, teaching center directors, and faculty developers to help design and 

implement programs that meet strategic goals. 
 

• Professional development: ACUE courses in effective college instruction addresses a 

comprehensive body of 25 teaching competencies defined in ACUE’s Effective Practice 

Framework©. The Framework is an independently validated statement of teaching skills and 

knowledge appropriate for faculty in all disciplines and types of institutions. Enrolled faculty 

learn about—and implement—evidence-based approaches to:  
 

o Design an Effective Course, 

o Establishing a Productive Learning Environment,  

o Use Active Learning Strategies, 

o Promote Higher Order Thinking, and 

o Assess to Inform Instruction and Promote Learning  

ACUE’s course in Effective Online Teaching Practices (EOTP) focuses on practical and relevant 

approaches from which faculty choose to implement in their online courses. These include 

numerous inclusive teaching practices that help all students learn and are particularly beneficial 

to traditionally underserved students. These approaches create supportive, inclusive online 

learning environments were every student can succeed. A detailed description of the ACUE 

Framework is provided in the Appendix. Detailed information about alignment of recommended 

teaching practices with the principles of inclusive teaching can be found in ACUE’s publication 

“Inclusive and Equitable Teaching.”  
 

• Research and evaluation: ACUE provides progress and summary reports on faculty engagement, 

learning, and implementation of recommended practices. These reports are based on real-time 

http://www.acue.org/
https://acue.org/?acue_courses=acues-effective-practice-framework
https://acue.org/?acue_courses=acues-effective-practice-framework
https://acue.org/programs/catalog/
https://acue.org/wp-content/uploads/2020/11/ACUE_Inclusive_Equitable_Teaching_Crosswalk_singlepage_110320-1.pdf
https://acue.org/wp-content/uploads/2020/01/Inclusive-and-Equitable-Teaching-ACUE.pdf
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analytics collected through ACUE’s courses. In collaboration with partner institutions, ACUE will 

also analyze the impact on student outcomes including engagement, learning, and course 

completion. These program evaluations include comparison data for statistical analysis of 

significant differences in student achievement.  
 

• Communication services: ACUE communications specialists support internal and external 

communications to promote this effort internally on your campus, help recruit faculty, celebrate 

faculty achievements, and bring further recognition to institution’s commitment to student 

success through quality instruction. 
 

4. Funding and Institutional Commitments  
 

 

TMCF will cover program expenses for 60 participating faculty members at each of four selected 

institutions through a master agreement with ACUE (a value of $80,000 per institution). 

Grants from TMCF to each institution will support:  

• $10,000 for course facilitation, with $5,000 disbursed to institutions on the signing of 

grant MOU and $5,000 at the completion of course cohorts, subject to a faculty 

completion rate of 80% or greater 

• $15,000 in discretionary funding for related program expenses such as faculty 

honoraria, research-related expenses, or an additional cohort of 30 faculty enrolled in an 

ACUE microcredential course; NOTE: Please explain your intended use of these funds, 

and any additional funding you propose to dedicate to this program, in your narrative. 
 

ACUE finds that a combination of professional incentives best supports faculty engagement. In 

addition to the grant-supported honoraria, we encourage institutions to consider matching stipends, 

recognitions, and professional incentives such impact on promotion and tenure (for full-time faculty) or 

re-hire (for contingent faculty). 

Each participating institution will be expected to provide project facilitation and management, 

including participant recruitment, logistical support, and data gathering and reporting (See “Data 

Collection and Reporting Requirements” form, attached).  
 

ACUE Academic Services and Institutional Responsibilities 
 

ACUE Academic Directors work closely with institutional leaders, teaching center directors, facilitators 

and other points-of contact, both in-person and remotely, to ensure a quality program implementation. 

Each institution is expected to provide project facilitation and management, including participant 

recruitment, logistical support, and data gathering and reporting. Specific responsibilities of ACUE 

academic directors include:  

• Support s campus leads on faculty recruitment activities  

• On-board and provide on-going support and coaching to course facilitators  

• Monitor and report program progress 

• Assist with programs adjustments, as necessary, to ensure faculty success and, by consequence, 

student success.   

https://acue.org/impact/efficacy-studies-reports/
https://acue.org/stories/video-professor-goes-viral-with-help-from-snoop-dogg/
https://acue.org/stories/video-professor-goes-viral-with-help-from-snoop-dogg/
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Participating campuses designate two roles: a campus lead and course facilitator(s). The campus lead 

is a senior level administrator with authority to supervise the program, staff, and direct resources. 

Program responsibilities include:  

• Recruit faculty, with support from and based on best practices identified by ACUE, 

• Recruit course facilitators, in conjunction with an ACUE academic director,  

• Coordinate incentives/recognition for faculty participation, 

• Brief institutional leaders on progress, impact, and implications for scaling and sustainability, 

• Be a visible and outspoken champion of this program, faculty, and the importance of quality 

teaching and learning,  

• Coordinate internal and external communication with institutions and ACUE specialists,  

• Coordinate data submissions, reporting, and evaluation with ACUE research team, 

• Disburse faculty honoraria to faculty who satisfy course requirements and earn ACUE credential.  

The course facilitator is an expert in faculty development and effective instruction, who is respected by 

faculty and who will receive regular support from an ACUE academic director. The course facilitator is 

responsible to:  

• Participate in initial facilitator training and on-boarding,   

• Facilitate one or more faculty cohorts by:  

o Convening and facilitating faculty online discussion sessions,  

o Moderating course discussion board,  

o Responding to faculty questions and concerns,  

o Monitoring progress and encouraging completion,  

o Managing course logistics,   

• Be a visible and outspoken champion of this program, faculty, and the importance of quality 

teaching and learning.  

Note:  Course facilitators can be designated after a grant award is made and do not have to be named in 

your Expression of Interest.  

ACUE estimates that an institution’s duties associated with the program will require 2 hours per week, 

on average, for a senior program lead (FTE .05), and 4 hours per week, on average, for each course 

facilitator per cohort (FTE .10; may be the same person for both cohorts), plus the appropriate 

involvement of senior leadership.  

 

5. Reporting Requirements  
 

 

Selected institutions will be required to submit a progress and final report, in addition to the faculty and 

student data submissions described in the Data Collection and Reporting Requirements form.   

TMCF will provide guidance on progress and final report requirements, due in: 

• December 2021: Progress Report #1, 

• July 2022: Progress Report #2, 

• Fall 2023: Final Report with Student Impact Findings.  

https://acue.org/wp-content/uploads/2020/01/Data-Collection-and-Reporting-Requirements-Form-1.pdf
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6. Eligibility Criteria 
 

 

TMCF member-schools eligible for this opportunity must meet the following criteria: 

• Should have a commitment to quality instruction as part of their strategic plan, 

• Must have a permanently appointed president and provost (i.e. not “interim” or “acting”), 

• Must have sufficient capacity to recruit (with ACUE support) and enroll 60 faculty and assign, 

cohort facilitators with expertise in faculty development, 

• Must share faculty and student data for program-level evaluation (i.e. “exempt” research), 

• If unionized, must have union support for this program, 

• May not be currently working with ACUE. 

 

7. Expression of Interest Requirements 
 

 

Each applicant must submit the following materials to TMCF by no later than February 1, 2021:  

1. Cover letter from the institution’s provost expressing an understanding of the program, 

institutional expectations, and level of commitment 

2. Narrative 

3. Signed Data Collection and Reporting Requirements form (attached)  

4. Points of Contact form (attached)   

All documents should be attached to a single email message in PDF format addressed to Amy Goldstein, 

TMCF’s AVP of Organizational Advancement (amy.goldstein@tmcf.org).  

Narrative Requirements  
 

The narrative (excluding appendix) must follow the outline below. It should be double-spaced with 11-

point font and must not exceed 12 pages.  

1. Your Institution: Please provide a brief description of your institution including demographics of the 

students you serve and characteristics of your faculty (e.g. average age, percent tenure or tenure 

track, computer literacy, access to institution-supplied technology, faculty-expressed challenges 

with online teaching). 

 

2. Rationale: Please describe why your institution seeks to participate in this program. Questions to 

consider:  

a. How will participation support your strategic plan for student success? 

b. What measurable goals do you seek to achieve? 

c. How does participation complement and strengthen other student success interventions 

already underway? 

d. How does participation meet an expressed need of faculty? 
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3. Benefit to Students: Please describe how participation in this program will directly benefit the 

education of your institutions’ students. Specifically, how will you focus this support so that benefits 

and measurable impact can be as intentional as possible (e.g. first-year courses, high DFW courses, 

program pre-requisites, etc.) 

4. Faculty Engagement: Please describe existing efforts to engage faculty in student success efforts, 

specifically through professional development that strengthens the use of evidence-based teaching 

practices. Questions to consider: 

a. How have past efforts been introduced to faculty?  

b. How were faculty encouraged to participate?   

c. What was the response from faculty to past efforts?  

d. What is the expected response from faculty to this new opportunity? 

 

5. Faculty Recognitions and Incentives: Please describe the recognitions, resources, and incentives 

your institution will marshal to recruit faculty and encourage their participation through to course 

completion.  

6. Institutional Capacity: Please describe how your institution will manage and support this program, 

including the qualifications of the campus lead and facilitators assigned to it.  

7. Implications for Human Resource Management: Please describe any policy implications of this 

program, specifically ways in which this effort will impact the development and piloting of policies 

and practices for human resource management that promote investment in faculty and their 

professional development as it pertains to excellence in teaching and learning.  

8. Scale & Sustainability: This program aims to bring faculty more fully into the work of student 

success by preparing and supporting them to teach online with proven approaches that improve 

student outcomes and close equity gaps. Questions to consider: 

a. How will your institution complement, sustain, and expand existing or new investments in 

faculty and in quality instruction as part of holistic student success efforts? 

b. Do you intend to add any self-funded cohorts to this program? If so, how many? 

9. Grant Funding: Please indicate how you intend to use the $15,000 in discretionary funding for 

related program expenses such as faculty honoraria, research-related expenses, or an additional 

cohort of 30 faculty enrolled in an ACUE microcredential course. 

10. Other: Any additional information pertinent to the proposal. 
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8. Program Evaluation  
 

 

ACUE researchers will lead evaluation of this program. Institutions will be required to provide data to 

TMCF and ACUE at several intervals during the project (see attached “Data Collection and  

Reporting Requirements” form for details).  

 

ACUE researchers will work with your Institutional Research staff to coordinate the necessary data 

submissions. TMCF and ACUE recognize that data infrastructures vary by institution. Reporting 

requirements should not be a barrier to applying for this grant.  

 

Program evaluation will follow an established research protocol that has been used for similar 

independently validated studies and is consistently considered “exempt” research by IRB boards. These 

studies have found stronger academic outcomes and closed completion gaps between students of 

different race/ethnicity and income levels (e.g. Pell status) among students taught by ACUE-credentialed 

faculty. 

 

9. Timeline 
 

 

• Wednesday, Dec. 9, 2020: Program announced to presidents of all TMCF-member institutions 

• Thursday, December 17, 2020: “Expression of Interest” requirements released 

• Friday, Dec. 18, 2020: Informational Webinar [register here] 

• Tuesday, Jan. 5, 2021: Informational Webinar (repeat) [register here] 

• Friday Jan. 8, 2021: “Course Experience” Demonstration [register here] 

• Tuesday Jan. 12, 2021: “Course Experience” Demonstration (repeat) [register here] 
 

• Month of January: Technical assistance consultations provided by ACUE (by request) 
 

• Monday, February 1, 2021: Expressions of Interest due to TMCF  

• Friday, Feb. 12, 2021: TMCF notifies selected institutions and delivers MOUs 

• Friday Feb. 26, 2021: Signed MOUs due from institutions to TMCF 

• Monday, Mar. 1, 2021: Non-selected institutions notified 

• March 2021: Implementation planning with selected institution 
 

• April and May 2021: Cohort launches 
 

• October 2021: First submission of student data (“pre-program”) by institutions to ACUE  

• November 2021: Progress reports produced by ACUE for each campus 
 

• April and May 2022: Cohorts complete; credentials awarded by ACUE 

• July 2022: Summary reports produced by ACUE for each campus 

• Summer 2022 and Summer 2023: Second and third submissions (mid-program & post-

program) of student achievement data by institutions to ACUE for statistical analysis 

• Fall 2023: Data analyzed by ACUE; final report including student impact findings  

https://acue.org/wp-content/uploads/2020/01/Data-Collection-and-Reporting-Requirements-Form-1.pdf
https://acue.org/wp-content/uploads/2020/01/Data-Collection-and-Reporting-Requirements-Form-1.pdf
https://acue.org/wp-content/uploads/2020/01/Data-Collection-and-Reporting-Requirements-Form-1.pdf
https://acue.org/wp-content/uploads/2020/01/Data-Collection-and-Reporting-Requirements-Form-1.pdf
https://acue.org/impact/efficacy-studies-reports/
https://zoom.us/webinar/register/3016075400351/WN_E7V-zj0QQgGVNuU8kq798w
https://zoom.us/webinar/register/8916075407975/WN_KkuL5g3LTIOvge-S1HNalg
https://zoom.us/webinar/register/WN_kv2_pq-dTnqBv_2MRcZO6w
https://zoom.us/webinar/register/WN_rPQWEeIBQLi4kxF2TRdIIg
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10. Selection Criteria and Process  
 

 

Four (4) institutions will be selected by TMCF to participate, in consideration of the following criteria:  

1. Leadership: Commitment of institutional leaders (per required cover letters),   

2. Accountability: Agreement to collect and report data (per required data agreement form),  

3. Rationale: Alignment with student success goals and existing interventions, 

4. Faculty engagement: Current degree of involvement of faculty in existing student success, 

efforts and expected response from faculty to this opportunity, 

5. Faculty recognition and incentives: Comprehensiveness of professional incentives and policies 

committed to the success of faculty in this effort, 

6. Policies: Policy implications that support investment in faculty and their professional, 

development as it pertains to excellence in teaching and learning, 

7. Sustainability: Ability to deepen investment in faculty and quality instruction.  
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Appendix: About ACUE 
 

Mission  
 

ACUE’s mission is student success through quality instruction. In partnership with higher education 

systems, colleges, universities, and associations, ACUE prepares and credentials faculty in the evidence-

based teaching practices that improve student achievement and close equity gaps.   

Nationwide, ACUE-credentialed faculty are transforming developmental education, re-imagining 

gateway courses and first-year experiences, implementing practices in support of guided pathways, and 

connecting classroom learning to the skills students will need to be successful in their future careers. 

Numerous independently validated efficacy studies confirm: students are more engaged, learn more, 

and complete courses in greater numbers—more equitably with their peers—when taught by ACUE-

credentialed faculty.  

Online Program of Professional Development  
 

ACUE prepares and credentials college educators through online courses on effective college instruction. 

In ACUE’s cohort-based programs, faculty learn about—and are required to implement—a 

comprehensive body of evidence-based teaching practices shown to improve student engagement, 

persistence, course completion, and learning.   

Comprehensive, Research-based Teaching Competencies  
 

ACUE’s programs address a comprehensive body of essential teaching competencies defined in ACUE’s 

Effective Practice Framework©. The Framework is a research-based, consensus statement of the 

instructional skills and knowledge that every college educator should possess, regardless of discipline or 

type of institution. The Framework’s 25 core competencies are organized into five major areas of 

practice:  

• Designing an Effective Course  

• Establishing a Productive Learning Environment  

• Using Active Learning Strategies  

• Promoting Higher Order Thinking  

• Assessing to Inform Instruction and Promote Learning  

Each ACUE course recommends hundreds of practical and relevant approaches from which faculty 

choose to implement. These include inclusive teaching practices that help all students learn and are 

particularly beneficial to traditionally underserved students. These approaches create supportive, 

learning environments where every student can succeed. Detailed information about alignment of 

recommended teaching practices with the principles of inclusive teaching can be found in the 

publication “Inclusive and Equitable Teaching – ACUE Curriculum Crosswalk.”  

ACUE’s Framework was developed through a year of research and development with faculty, 

administrators, and experts in pedagogy and faculty development. It is supported by over 300 citations 

from the research on teaching and learning sciences published in “The Essentials of College Instruction, 

https://acue.org/wp-content/uploads/2020/11/ACUE_Inclusive_Equitable_Teaching_Crosswalk_singlepage_110320-1.pdf
https://acue.org/wp-content/uploads/2018/07/ACUE_Bibliography_v3fnoMarks.pdf
https://acue.org/wp-content/uploads/2018/07/ACUE_Bibliography_v3fnoMarks.pdf
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ACUE’s Course in Effective Teaching Practices: A Comprehensive Bibliography.” The Framework also was 

independently reviewed and validated by a panel of teaching and learning experts convened by the 

American Council on Education. A complete description of the Framework and its 25 core competencies 

is included at the conclusion of this appendix.  

Developed in Partnership with Colleges and Faculty  
 

ACUE’s Framework, courses, and professional development programs were and continue to be 

developed in partnership with systems, institutions, and faculty. The Effective Practice Framework was 

created over a year of research and development with ACUE’s founding partner institutions. Faculty 

focus groups and a large-scale national survey conducted by Hart Research Associates further informed 

and refined the Framework’s competencies.  

The learning design of ACUE courses was similarly developed, piloted, and refined with feedback from 

faculty and teaching center directors from our founding partner institutions including Florida A&M 

University and more recently with Bennett College. ACUE continues to make course refinements based 

on regular feedback from course-takers.  

Implementation plans are developed through a collaborative process led by ACUE partnership and 

academic directors with institutional leaders, student success teams, teaching center directors, 

facilitators and other points-of contact. These consultative meetings bring together stakeholders to 

identify goals and current initiatives, and to build consensus on how to best engage and support faculty 

and strengthen success efforts through improved teaching. The result is a deep and broadly shared 

commitment to the success of faculty, students, and institutions.   

ACUE Course Design  
 

ACUE’s course on effective college instruction is delivered online, through a research-based learning 

design that is certified by Quality Matters (QM). The course addresses all of the core competencies 

defined in ACUE’s Effective Practice Framework and leads to a Certificate in Effective College Instruction. 

The course is typically completed over two semesters. In the course, cohorts of faculty learn about, 

implement, and reflect on their use of evidence-based teaching practices shown to improve student 

engagement, retention, completion, and learning.   

Course resources include:  

• Video demonstration lessons taught by dozens of faculty members from across the country, in 

their classes and with their students, to showcase recommended practices  

• Video interviews with leading experts explaining the theory and research behind recommended 

practices  

• Planning guides and resources for hundreds of recommended practices, curated and available to 

download for faculty members’ use  

• Recommended readings and links to additional resources for further study  

• Surveys and questionnaires that access faculty members’ prior knowledge to stimulate new 

learning and skill development  

• Assignments to determine what faculty are learning, implementing, and finding relevant to their 

teaching.  

https://acue.org/wp-content/uploads/2018/07/ACUE_Bibliography_v3fnoMarks.pdf
https://acue.org/wp-content/uploads/2018/07/ACUE_Bibliography_v3fnoMarks.pdf
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Cohort Approach  
 

Faculty are enrolled in cohorts of 30 course-takers facilitated by an expert in faculty development 

assigned by the institution. Faculty have opportunities to work asynchronously and collaborate through 

online discussions. They receive timely feedback on required assignments from ACUE national readers. 

Cohorts can draw faculty from across disciplines to strengthen community and a culture of instructional 

excellence, and may enroll anyone with current teaching responsibilities, including adjunct faculty and 

teaching assistants.   

Cohort activities typically include:  

• A facilitated course orientation and launch  

• Within-course collaboration through facilitated conversations on discussion boards, in virtual 

spaces, or at in-person meetings  

• A celebratory “pinning ceremony” to recognize faculty who earn their ACUE credential  

Modular Course Design   
 

ACUE’s courses are modular. To complete an ACUE course and earn a Certificate in Effective College 

Instruction, a faculty member must satisfy the requirements of 25 learning modules. Each module 

addresses one of the core teaching competencies defined in ACUE’s Effective Practice Framework.  

Every learning module has clear learning outcomes and includes video demonstration lessons, video 

interviews with leading experts, planning guides and resources, recommended readings, surveys and 

questionnaires, and assignments.  

Every learning module recommends a number of practical and evidence-based teaching approaches. To 

satisfy module requirements, faculty choose at least one of the recommended practices to implement in 

their class. Following implementation, every module has an associated assignment. This assignment 

requires that faculty write a reflection on why they chose the practice and their experience 

implementing the practice. These reflections must indicate examples of what went well, the challenges 

encountered, students’ response, and how they plan to refine the practice going forward. The 

reflections are scored by ACUE “national readers” against a rubric that is shared with faculty.   

Course Sequence, Schedule, and Time Commitment 
 

Cohorts typically complete one module per week, making for an experience no fewer than 25 weeks. 

Course schedules are developed during program implementation planning with campus leads and 

course facilitators. Course schedules typically last two semesters and are programmed to ensure that 

program expectations are sensitive to other demands on faculty at various times of the year. These and 

other considerations result in high rates of faculty course completion and credentialing.   

Internal ACUE research indicates that a faculty member spends approximately one hour, on average, 

engaging with the content of each module. On average, faculty spend an additional 1 to 2 hours, per 

module, preparing to implement their chosen practice and writing their reflection following 

implementation. Therefore, a course schedule of no more than one module per week results in 

approximately 2-3 hours of activity per week, on average.  
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ACUE’s courses support multiple configurations for faculty collaboration and self-paced learning. Our 

cohort model builds community among participants. Course sequences and schedules, developed in 

collaboration with partner institutions, define which course learning modules will be accessible at a 

given time. These schedules ensure a common cadence, so that faculty within the same cohort have a 

shared learning experience. Yet within every learning module, faculty engage asynchronously with a 

number of learning resources (e.g. demonstration videos, planning guides, etc.), on their own time and 

pace. This combination of a cohort approach with self-paced content is based on the learning sciences, 

which finds that we learn best through a combination of independent and collaborative work.   

Badges, Microcredentials, and Certificate  
 

Courses offered through ACUE’s programs of faculty development include associated badges and 

microcredentials. Specifically, faculty earn digital badges on satisfying the requirements of course 

modules. As faculty complete units of study, they earn unit-level microcredentials. And as they satisfy 

the requirements of all required units of study—which collectively address the 25 core competencies 

defined in ACUE’s Effective Practice Framework—faculty earn the only nationally recognized Certificate 

in Effective College Instruction endorsed by the American Council on Education (ACE). Twenty-five 

badges, one from each course module, stack to the full ACUE certificate. We find that the awarding, in 

real-time, of badges, microcredentials, and credentials deepen a faculty member’s motivation.  

Communications and Culture-Building   
 

ACUE’s cohort-based approach to faculty development builds collaborative communities of practice 

focused on effective teaching. Moreover, ACUE’s communications specialists work with s campus 

communications offices to celebrate teaching and learning. Services include a robust set of 

communications tools and templates to help deepen a campus culture that honors the unique impact of 

faculty and the importance of quality instruction.  

Research Services  
 

ACUE is strongly committed to measurable faculty and student impact. Based on our current research 

and trends from our nationwide data, expected faculty outcomes include meaningful improvement of 

faculty members’ knowledge and use of recommended, evidence-based teaching practices. Faculty are 

also enthusiastic about the quality and relevance of their experience. As a result of improved teaching, 

we find stronger, more equitable student outcomes. ACUE researchers work with institutional 

researchers to study the effects of this program.  

Track Record—Student Success and Equity  
 

Research confirms that students are more engaged, earn better grades, and complete courses in greater 

numbers—more equitably with their peers—when taught by ACUE-credentialed faculty. Research 

published by ACUE, its partners, and third-party evaluators collectively demonstrates:  
 

• Improved learning: Average grades improved across 150 classes, enrolling more than 4,500 

students, taught by ACUE-credentialed faculty at City College of San Francisco (CCSF). The 

project was funded by CCSF’s Office of Student Equity, and thus recruitment of faculty focused 
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on courses with achievement gaps for students at risk of dropping out, underrepresented 

minorities, foster children, and non-traditional or returning students.   

• Grades and engagement up: At Miami Dade College, GPA’s improved by 0.19 to above 3.0, 

across 100 courses taught by ACUE-credentialed faculty, enrolling 6,100 students. A study by the 

Center for Research and Reform in Education (CRRE) at Johns Hopkins University confirmed 

stronger engagement among students taught by ACUE-credentialed faculty. CRRE notes that 

such changes are typically leading indicators of stronger academic outcomes to follow.  

• Grades up: At Rutgers University-Newark, students were significantly more likely to earn an A, 

B, or C in courses taught by ACUE-credentialed faculty, compared to matched faculty. The 

findings from Rutgers University–Newark, among the most diverse universities in the country 

according to U.S. News & World Report, suggest that effective instruction is an important factor 

for achieving greater equity. The study was conducted in conjunction with the Center for 

Advanced Study of Education (CASE) at The Graduate Center at City University of New York.   

• Success rate and growth mindset up, DFWs down: At Delta State University, where 97% of 

students depend on federal, state and local aid, more students earned As, Bs, and Cs, and fewer 

received Ds, Fs, or withdrew, when taught by ACUE faculty.  

• More evidence-based teaching: At Broward College, 270 students regularly engaged with 

evidence-based teaching practices, indicated they received more useful feedback, found diverse 

views more welcome, and had clearer understanding of expectations.  

• Higher student evaluations and grades: At the University of Nevada, Reno, ACUE-credentialed 

faculty outperformed matched faculty after earning their credential. They received significantly 

better course evaluations that improved over time, and student grades were higher than 

matched courses.  

• Gap closed for African American students: At Texas Woman’s University, ACUE-credentialed 

faculty closed the course completion gap for African American students in 113 classes with 

1,800 students.  

• Equity achieved: Cal State LA eliminated the achievement gap between Pell-eligible and other 

students, with annual 25% increases in completion, by transforming developmental 

mathematics with ACUE-credentialed faculty. Data provided by Cal State LA  
 

• Success rate doubled: At Northern Arizona University, ACUE-credentialed faculty led the 

transformation of Bio 181—from “weed out” class to success story; DFW rates have dropped by 

50%. Data provided by NAU  

Collectively, this research constitutes one of the largest bodies of evidence to date that fully connects 

the impact of a) faculty development on b) changes in teaching practices to c) the consequent changes 

in student outcomes.   
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ACUE Effective Practice Framework©  
  

1. Designing an Effective Course   

• Establishing Powerful Learning Outcomes  

• Aligning Assessments with Course Outcomes  

• Aligning Activities and Assignments with Course Outcomes  

• Preparing an Effective Syllabus  

2. Establishing A Productive Learning Environment  

• Leading a Productive First Day  

• Promoting a Civil Learning Environment  

• Motivating Your Students  

• Engaging Underprepared Students  

• Helping Students Persist in Their Studies  

• Embracing Diversity in Your Learning Environment  

3. Using Active Learning Strategies  

• Using Groups to Ensure Active Learning  

• Using the Active Learning Cycle  

• Developing Effective Class Sessions and Lectures  

• Planning Effective Discussions  

• Facilitating Engaging Discussions  

4. Promoting Higher Order Thinking  

• Providing Clear Directions and Explanations  

• Using Concept Maps and Other Visualization Tools  

• Teaching Powerful Note-Taking Skills  

• Using Advanced Questioning   

• Developing Self-Directed Learners  

  

5. Assessing to Inform Instruction and Promote Learning  

• Developing Fair, Consistent, and Transparent Grading Practices  

• Developing and Using Rubrics and Checklists  

• Providing Useful Feedback  

• Checking for Student Understanding  

• Using Student Data and Feedback to Improve your Teaching  

   


